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psi chi BoarD of Directors society presiDent
Susan Amato-Henderson, PhD president@psichi.org On behalf of the Psi Chi Board of Directors, staff, and U.S. membership, I would like to welcome all of our international members to Psi Chi, and congratulate them on their academic achievements! Why is it important for Psi Chi to grow internationally? I believe that Psi Chi will benefit in many ways, all consistent with the results of the third Global Survey Report on Internationalization of Higher Education, conducted by the International Association of Universities (IAU) and summarized in an article by Francisco Marmolejo on the Chronicle of Higher Education website (2010) . A majority of the 745 institutions surveyed (representing 115 different countries) reported that internationalization was important to them. As summarized by Marmolejo, the top five reasons driving the desire to internationalize higher education were to 1. improve student preparedness, 2. internationalize the curriculum, 3. enhance the international profile of the institution, 4. strengthen research and knowledge production, and 5. diversify its faculty and staff.
Similarly, the top three benefits of internationalization as reported by the International Association of Universities were to 1. increase international awareness of students, 2. strengthen research and knowledge production, and 3. foster international cooperation and solidarity.
The reasons for and benefits of internationalization as reported in the IAU report (www.iau-aiu.net/content/ latest-activity) are directly in line with Psi Chi's mission to "produce a well-educated, ethical, and socially responsible member committed to contributing to the science and profession of psychology and to society in general" (Psi Chi, 2011 ; the full mission statement can be found at www.psichi.org/About/purpose.aspx). While we have barely scratched the surface, our efforts to internationalize Psi Chi will strengthen the organization as a whole, as well as benefit our individual members.
What can you do to help? I urge you to consider the following ideas and play an active role in moving Psi Chi into the global arena:
• Are you a study abroad student? If so, let your new institution and department know about Psi Chi, and the many opportunities that exist for members (www.psichi.org/About/benefits.aspx), including over $350,000 annually awarded for research and grants (www.psichi.org/Awards/). • Are you an international student studying in the U.S.?
If so, don't forget to let institutions in your home country know about Psi Chi!! • Are you a graduate student or an alumni member with professional relationships at international institutions? If so, encourage them to consider establishing a Psi Chi chapter! Our Executive Director, Dr. Martha S. Zlokovich, will work directly with them in submitting their application materials. They can find application information at www.psichi.org/About/start_chapter.aspx.
transition and contributions of articles by members, four annual Diversity Article Awards will be available beginning 2012-13. Research on diversity issues will further be supported by the establishment of the Mamie Phipps Clark Research Grants program that also will start next year. A concentrated effort was made by the Board to increase other opportunities to members as well, including to graduate students, who have traditionally had available to them fewer Psi Chi awards than have undergraduates. A long-term assessment of existing award programs was initially made so that funds could be allocated to students where they are most needed and to permit the development of several promising award programs. One such program is a jointly-offered grant program with the American Psychological Association of Graduate Students, the APAGS/Psi Chi Junior Scientist Fellowship Grant program, which was implemented to provide research funding for students early in their graduate training. This program was very successful in its first cycle with over a hundred applicants (despite being made available only a few weeks before submissions were due).
Several additional award programs also were approved at our most recent board meeting and should come online soon. These include Graduate Assistantship Grants, which will provide a full year of graduate assistantship support at the home institution with possible renewal for a second year. Furthermore, more funds were devoted to Regional Travel Grants so that members could more readily attend regional conferences, and a new travel grant program without restriction to regional meetings also was approved.
Additionally, Psi Chi renewed its commitment to fostering leadership within the organization and the discipline in several ways. First, the organization directly funded leadership programming at regional meetings last year and will continue to do so. Second, the society began to explore how it might provide more substantial leadership programming in the future, including ongoing discussions with Psi Beta (the National Honor Society in Psychology for Community and Junior Colleges) about how we could promote better leadership continuity between our organizations and perhaps jointly offer leadership-based sessions. Finally, new award programs related to leadership also were approved, including the Wilson Officer Team Award that will begin this year, which recognizes outstanding contributions from a group of officers at an individual Psi Chi chapter. Also in development are Leadership Training Grants for Faculty Advisors. These awards should aid advisors as they encourage young leaders within the chapters they advise and also help advisors to generate creative ways to maximize their own effectiveness.
It should be clear from this listing of all the new programs and ongoing developments that it was a very busy and exciting year for Psi Chi. It was a pleasure for me to be part of this process, and I am very grateful to you for the opportunity to serve. I look forward to my current year as Past-President of Psi Chi and any opportunities where I can continue to be of service to the organization in the years to come.
How should I accept payments for new members?
This depends on how your chapter has set up its accounting processes.
The Institution is to Issue a Check
If your college or university is issuing a check payable to Psi Chi, ask the accounting or business department how the new member checks should be made payable. Often these departments will need the check to be made payable to the institution or psychology department.
Chapter Checking Account
If your chapter has its own checking account, the checks would need to be made payable to the Psi Chi chapter and deposited at your local bank. Make sure all the deposited checks clear before making a check payable to the Central Office.
Departmental Credit Card
If you are using a departmental purchasing card, ask the card holder in the department how the new member checks should be made payable. Often the checks will need to be made payable to the institution or psychology department.
Advisor's Checking or Credit Card Account
If an advisor is using his or her personal account, the payments should be made payable to the advisor. It is recommended that the advisor wait to purchase the items from Psi Chi until all the student's checks have cleared.
Do I have to place a merchandise order through my chapter?
No, you may place an order as an individual member online by logging into the website as a member. Many chapters place orders together to reduce the cost of shipping.
What is an EIN?
An EIN is an Employer Identification Number. It is also sometimes referred to as a Federal Tax Identification Number. The Central Office applies for each domestic Psi Chi chapter to receive an EIN so the chapter can be considered a tax exempt entity as a subordinate unit of the Psi Chi Central Office.
Does my chapter have an EIN?
If your chapter is located in the United States or a US territory, your chapter has an EIN. The Psi Chi Central Office applies for and EIN for your chapter at the time of installation. You can find out your chapter's EIN by logging in as the chapter administrator or by contacting the Psi Chi Central Office.
How does my chapter obtain documentation of tax-exempt status for a fund-raiser or to establish a checking account? Send an email to melissa.strickland@psichi. org stating that you need a letter about your chapter's tax exemption status. The letter can be addressed to a particular business or bank professional if that information is included with the request. The letter will indicate that your chapter is a subordinate unit of the Psi Chi Central Office and as such are considered tax exempt because of Psi Chi's 501(c)3 status.
Does my chapter have to file taxes?
That depends. If the chapter completes a 990-N Authorization form found at www.psichi.org/ pdf/990NAuthorization.pdf then the Psi Chi Central Office can file taxes on behalf of the chapter. If the chapter does not complete the form, then the chapter is responsible for filing a 990-N with the IRS on or before November 15. Chapters located outside the US are not required to file a 990-N, but need to comply with tax laws for the chapter's country of residency.
What is the role of the chapter treasurer?
The treasurer is like the CFO of a business organization. Responsibilities include • maintaining accounting and bank records for the chapter, • developing and administering a budget, • paying chapter bills, • collecting income such as fees, donations, and merchandise orders, • filing a Financial Report with the Central Office, • filing a 990-N Authorization with the Central Office, and • reporting financial information to the chapter members on a regular basis.
I hope this column has made the financial administration of your chapter seem less daunting. If you have other questions or need more information about the above topics, please contact me at melissa.strickland@psichi.org or at (423) 756-2044 x18. U nderstanding the complexities inherent in descriptions of research journals can take significant time and energy, and in the end leave the average psychologist and psychology student wondering-what does it all mean? Why does this matter? In this column, I attempt to provide information to illuminate how journals are described and why we care. Additionally, I will review how our own journal, Psi Chi Journal of Undergraduate Research, measures up on these criteria. In short, Psi Chi Journal of Undergraduate Research is a scholarly journal that is peer-reviewed and indexed. Let's explore these areas so you will feel very excited about this description!
Our Journal is a Scholarly Journal
A scholarly journal in psychology has as its primary content reports of original research or in-depth analysis of topics in our field. It is also intended for an academic audience. The articles tend to be long, and in order to be published, they are judged by a jury of peers (i.e., peer-reviewers). These articles are discernible in that the authors are themselves scholars, often with academic affiliations and include substantive documentation to support all arguments advanced (Eland, 2002) . Typically articles of general public interest are published in newspapers, magazines, newsletters, or other outlets. Articles published in scholarly journals are intended to contribute to, and further, psychological science. Articles considered for publication in the Psi Chi Journal have to be original work and based on empirical observations. The undergraduate authors who submit their work to Psi Chi Journal are scholars looking to contribute to furthering psychological science. Unlike research published in the majority of psychology journals, however, the reviewers judge submissions to our Journal in terms of whether the projects are "well researched and conceived for someone with an undergraduate level of competence and experience (Psi Chi National Council, 1996) . "
Our Journal is Peer-Reviewed
When a scholarly journal is peer-reviewed, the articles are submitted to an editor or associate editor who then assigns the article to multiple reviewers (typically two or three). Each reviewer independently reads and evaluates the article for its scientific soundness, including the rationale for carrying out the study and the appropriateness of the methods used to answer the questions of interest. Reviewers also check that statistical analyses are adequate and carried out without error, and that conclusions are based on evidence and not over-generalized. These reviewers also check for, and provide feedback on, grammar and APA publication style. Peer reviewers are typically psychology faculty who have expertise in the specific area of research of the manuscript. Peer-reviewed journals may also be called "refereed, " and Psi Chi's Journal has been refereed in this manner since it was founded in 1995.
Articles may take months to move from submission to publication because the peer-review process takes time. Reviewers have 4 to 6 weeks to read and evaluate the manuscript. The Journal editor then reviews all of the feedback and makes a decision about whether the article will (a) be accepted as it was submitted, (b) need revisions prior to be being considered for publication, or (c) be rejected. This editorial review process can take another 2 to 3 weeks, especially when reviewers' feedback is highly incongruent.
The peer-review standard places the Psi Chi Journal clearly in the arena of scholarly publications and signals a standard of rigorous scholarship that is highly desirable in academic publications. When an article is peer-reviewed, the reader can more confidently assume that the arguments on which a study rests are based on psychological evidence and that the findings and conclusions can confidently inform scientific developments. Any one reviewer can have a "bad day" or a "blind spot, " but the combined assessment of three scholars with subject-area expertise along with that of the journal editor is less likely to fall prey to these limitations.
Thus far we have addressed the nature of the content of our Journal (scholarly) and that content's quality (peer-reviewed). However, we must attend to dissemination factors to ensure that we meet the first subend of Psi Chi's mission, which is "Advance the science and profession of psychology" (Psi Chi, 2011) . How can we possibly advance the science of psychology if very few Indexing signals the Journal's inclusion in a professionally recognized database. Databases such as EBSCOHost and PsycINFO provide a central location in which scholars can search across multiple relevant journals for desired scholarly information. Journals that are not indexed rely purely on subscribers to read their contents and disseminate the information therein at the individual level. Indexes allow broader dissemination of the Journal content to interested audiences.
According to the American Psychological Association (2010) publication manual:
The scientific journal is the repository of the accumulated knowledge of a field. The findings and analyses, the successes and failure, and the perspectives of many investigators over many years are recorded in the literature. Familiarity with the literature allows an individual investigator to avoid needlessly repeating work that has been done before, build on existing work, and in turn to contribute something new (p. 9).
Competent dissemination of psychological science adds information for prospective and current researchers to best understand the state of the science in a particular area of inquiry. It is imperative that findings be dispersed effectively. Indeed, it is Psi Chi's ethical and professional responsibility to psychological science and to its Journal authors to attempt to disseminate the findings contained in the Journal as broadly as possible. The Journal is currently indexed in one such database, EBSCOHost (Academic Search Complete). Scholars that have access to libraries that subscribe to Academic Search Complete can have access to Journal citations and PDFs of specific articles. We are not fully satisfied that we meet this criterion. The more indexes the Journal appears in, the broader the reach of the scholarship contained in its pages. This is one area where the Journal's publication team is hard at work to pursue indexing that is broader within the US (e.g., PsycINFO) as well as overseas. The more indexes in which our Journal appears, the more broadly we will be disseminating Journal articles.
As of today, we can proudly say that our Psi Chi Journal of Undergraduate Research is scholarly, peer-reviewed, and indexed. The Journal will continue to maintain its rigorous scholarly standards. In keeping with the spirit of our mission "to encourage, stimulate, and maintain excellence in scholarship … and to advance the science of psychology" (Psi Chi, 2011) we will also assertively pursue indexing in databases beyond EBSCOHost to ensure that we are extending our reach as widely as possible in the service of our members and our academic discipline.
wisdom from the workplace | Paul Hettich, PhD
EYE ON PSI CHI | FALL 2011
Connecting Graduate Degrees to the Workplace: A Diverse Sample of Three T he road to a satisfying career is often a long-term, zigzag trip through uncharted terrain, not a fast trip on the interstate after graduation. Do individuals with graduate degrees effortlessly transition to the workplace due to their additional education and maturity? Not necessarily. The pathway to satisfying work is created by the interplay of one's experiences, education, and circumstances.
To illustrate, I asked three individuals who received their baccalaureate in psychology, and subsequently completed graduate degrees, to share their insights by • creating a brief bio of showing higher education and current job; • identifying obstacles encountered in the workplace; and • sharing advice with students.
Here are the results. Early obstacles: My adjustment to the workplace came gradually as I grew more comfortable in my role and responsibilities. My work environment was very different from the college environment I had grown accustomed to, and the biggest challenge I faced was the lack of feedback I would receive after completing a task at work. My manager was always encouraging, but feedback was neither as consistent nor as elaborative as I had received as a student. I also hadn't been exposed to much group work during my academic career and needed to learn quickly how to work in a team environment. Over time, working in a team environment became one of the aspects of my job that I appreciate the most. Lastly, I also needed to adjust to having less control over my schedule. I am grateful to have a job that is fairly flexible, but nonetheless, I had to adapt to working an 8-hour day and to completing projects often within tight deadlines.
Jennifer Bilello
Advice to students: Learn to write well and expect to apply your writing skills to any job. A graduate social psychology teacher focused heavily on writing, and I'm glad she did. As my job developed, I took on the task of writing an introductory psychology teaching e-newsletter, and my writing skills have proved quite valuable. Even if I hadn't taken on the e-newsletter, I would still value my writing skills simply for helping me communicate through e-mail with my colleagues and manager in a clear, professional manner. Take courses that require oral presentations to develop strong speaking skills. My graduate course in clinical assessment taught me to interact, respond, and communicate with diverse individuals.
Expect your company's organizational culture to be very different from college. Learn how to function in diverse environments and interact with people different from you. Instead of working independently, expect to follow your boss's schedule and, depending on your particular job, expect that your effort may be judged on team rather than individual performance.
Try to find ways to make your job relevant to you. Make use of the skills and interests you developed in college, whatever they may be, and bring them to your job. Work with your manager to develop ways to apply your strengths or to become involved in projects that capitalize on your interests and strengths. Though the specifics of psychology course content are only important if you are staying in the psychology field, I've found other ways to bring my interest in psychology to my day-to-day activities at work. I firmly believe that if you can bring something based on your own interests and skills to your job, you will be more motivated and satisfied in the work you are doing. Early obstacles: My adjustment to the workplace after graduate school was not too difficult because I was a nontraditional student, and as such had plenty of "real world" work experience. Although my past experience helped to frame my graduate work as training for a future career, I did encounter a couple of challenges.
Shaun Cowman
One challenge of joining the workforce was serving in higher education in an administrative capacity instead of as a faculty member. For example, I saw an in/out group develop between faculty and administrators which made it hard for me to initially gain faculty trust. This can be especially challenging because most faculty in graduate school are seen by students as mentors, not potential adversaries.
Another potential challenge is the rate of adaptation to new events or stimuli. Most of the time in graduate school, students adapt to changes that occur around an academic calendar. In the workforce, adaptation is a daily, if not hourly, phenomenon that usually requires immediate action.
Realize you are returning to a competitive environment. Getting to graduate school is competitive, but it dwindles significantly after admission into the program. In the workplace, competition is constant and can affect all areas of the work environment.
Advice to students: Get as much "real world" experience related to your field of study. The practical application of knowledge I gained in the classroom via research teams is invaluable in the workplace.
Learn to write well and often. Scientific writing is very different than other forms of writing, and it is a necessity to work in any type of research field.
If you are not used to constructive criticism then make it a point to receive as much as you can before entering the workforce. I was lucky enough to have a mentor in graduate school who was no stranger to constructive criticism. Some of my fellow students were not so lucky and often expected to be put on a pedestal. This does not happen very often in the workforce, so get used to criticism. Early obstacles: What struck me when I graduated from college was the "catch-22" of trying to gain experience without already having experience. I did not put a lot of serious, concrete thought into careers as an undergraduate. Unlike many students do today, I did not take advantage of internship opportunities to build relevant experience. After graduating, I felt that I did not have enough substantial experience on my resume to give me an edge over any other recent graduate, other than a degree from a highly ranked university-a common commodity in the Washington, D.C. job market.
Abby Miller
I began my "real world" experience by temping to get a taste of various jobs while building experience. That allowed me to explore not only different job fields but also different office environments, which helped me narrow down the variety of careers I was willing to try. Otherwise, it would have been impossible to know which career was right for me.
Advice to students: I would advise recent or soon-to-be college graduates to postpone enrollment in graduate school until they have built some "real world" experience and sampled different jobs and career fields. It is often the case that a job is not what we expected based on what we learned in the classroom.
With the increasing loan debts that students now carry, the choice of graduate school program is not a decision to be taken lightly. I did not attend graduate school until more than ten years of changing job fields and figuring out what I wanted to do. In some fields such as medicine-if you are sure that is the right career for you-it may be necessary to attend graduate school immediately.
Personally, however, I am glad that I did not waste the time or money on an advanced degree that I didn't end up using. My current employer assisted with the majority of my tuition, and I attended part-time while working, so I did not end up in any debt as a result of my graduate degree. I am hopeful that my graduate degree will lead to a promotional opportunity in the very near future!
Summary: Connecting Education With Experience
These three scenarios are but a tiny nonrandom sample of options for following your baccalaureate degree with various combinations of graduate education and experiences. Jennifer's position as Associate Marketing Manager in publishing is a sharp contrast to her master's level focus in neuropsychology, but she transferred a great deal of her skills and knowledge and integrated her own interests into a job she enjoys.
Shaun's prebaccalaureate experiences as a nontraditional student motivated him to complete his BS, MS, and PhD degrees successively, the skills from which he now applies in a nonteaching position as the Director of Institutional Research at a college.
Abby achieved success in writing and educational research with her BA several years before choosing a master's program that now enables her to seek new opportunities.
Each individual encountered unexpected obstacles that were subsequently surmounted; each shares with you valuable insights and advice that can contribute to your decision regarding graduate education.
What commonalities do these individuals share? Take note:
• importance of developing strong and diverse writing skills; • role of research skills; • requirement each faced of adapting to organizational cultures that were different from college; and • interplay of their experiences with their decisions about when to seek graduate education.
Gloria Steinem observed, "We make progress by a constant spiraling back and forth between the inner world and the outer one, the personal and the political, the self and the circumstances. Nature doesn't move in a straight line, and as part of nature, neither do we. " Why not discuss the lines, curves, and zigzags represented in the careers of these persons and by others you may know during your next Psi Chi meeting or career event?
ethics matters | Mitchell M. Handelsman, PhD I f you ask psychologists what they think of their ethics code, the APA Ethical Principles and Code of Conduct (The "APA Code" or "Code" at http://apa.org/ethics/code/index.aspx), you're likely to hear two basic types of responses. Some people will tell you that it's nothing but a list of picky, specific rules that has nothing to do with what psychologists do. Others will say the Code is nothing but vague statements and generalities that have nothing to do with what psychologists do.
In fact, the APA Code has everything to do with what psychologists do. Like any ethics code, it tries to (a) inspire professionals to act according to important principles and high ideals, and (b) provide specific and useful guidance for how to behave. As a consequence, the Code has some very general statements, some very specific rules, and lots in between.
Because psychologists perform many duties (e.g., teaching, consultation, research, psychotherapy, assessment, supervision), the APA Code, like any code, cannot be totally specific and comprehensive. Psychologists must use their professional judgment; the Code provides the profession's best guidance for making sound judgments.
Students who want to become psychologists should read the code to get a sense of the values of the professional culture they are entering ). Let's take a look at each of the four sections of the Code:
• Introduction and Applicability, • Preamble, • General Principles, and • Standards.
Introduction and Applicability
The introduction basically says, "Yep, this is an ethics code. " The section notes that the Code pertains to all the activities of psychologists. However, it goes on to say, "These activities shall be distinguished from the purely private conduct of psychologists, which is not within the purview of the Ethics Code. " This raises interesting questions about how we draw lines between personal and professional behavior (Pipes, Holstein, & Aguirre, 2005) . The Introduction also says that judgment is involved in ethical decisions. Thus, psychologists cannot blindly follow a set of rules.
Preamble
The preamble is a short mission statement that establishes the notion that psychologists strive to act in accordance with the highest standards-not just to avoid punishment (Handelsman, Knapp, & Gottlieb, 2009) . It also outlines the goal of the Code itself: "the welfare and protection of the individuals and groups with whom psychologists work and the education of members, students, and the public regarding ethical standards of the discipline. " 
General Principles
The general principles are aspirational. That is, the purpose of these five principles is "to guide and inspire psychologists toward the very highest ethical ideals of the profession. " (Aspirational also means that psychologists are not punished for not meeting these ideals.) For example, Principle A is "Beneficence and Nonmaleficence, " which basically means that psychologists should do good and not do harm. Beneficence is the most intuitive principle in psychology; most of us write on our graduate school applications that we want to help people. But implementing this principle is not always easy or obvious. What if our clients or students don't want to be helped or refuse our help? For example, can we hospitalize mentally ill people against their will?
Questions like this lead to Principle E: Respect for People's Rights and Dignity. Sometimes you'll see this principle phrased as "respect for autonomy. " In broad terms, Principle E means that people have the right to make choices. We have limits on what we can do for people because we think something is good for them. This principle also encourages sensitivity to individual, cultural, and other differences, "including those based on age, gender, gender identity, race, ethnicity, culture, national origin, religion, sexual orientation, disability, language, and socioeconomic status. "
Standards
The general principles are aspirational guides for our behavior. The Standards, by contrast, are more in the nature of specific rules. These are enforceable; that is, APA can punish you if you violate the rules.
Some Standards are pretty specific and leave little or no room for interpretation. For example, Standard 10.05 says, "Psychologists do not engage in sexual intimacies with current therapy clients/patients. " Any questions? Didn't think so. Now, what about former clients? What about students? Stay tuned for future columns! Other Standards take more judgment to implement. For instance, Standard 4.01 starts out, "Psychologists have a primary obligation and take reasonable precautions to protect confidential information…. " What constitutes reasonable efforts? (The word "reasonable, " by the way, appears many times throughout the more than 100 specific standards.) Because psychologists act in varied situations, under varied state laws, with varied methods and populations, "reasonable efforts" need to be defined and implemented in light of ethical, practical, and legal concerns.
Conclusion
Being an ethical professional means more than simply knowing a list of rules. It also involves sensitivity to the ethical dimensions of professional work, skill at making ethical choices, understanding the "big ideas"-the general principles behind the rules-and the willingness to consult with other professionals and act in accordance with our ethical beliefs (Rest, 1984) .
Psi Chi Announces New Award and Grant Programs
The Psi Chi Board of Directors approved funding for three new award and grant programs at its recent August meeting. The Graduate Assistantship Grants provides stipends of $3,000 to support four teaching assistantships and four research assistantships during any academic semester. Applications are due on January 1. The internship experience is more important than whether or not it is on the actual transcript; just make sure you describe the internship in your personal statement. Give specific details about the skills you acquired while on the internship and how those skills align with the needs of the program to which you are applying.
It's important to have experiences as part of your background-research and/ or clinical, depending on the programs you are applying to. Those research or clinical experiences don't have to be done for academic credit-or pay-to be an important part of your application. Some schools, though, have wonderful internship programs that make it relatively easy to secure valuable experience.
I'm a huge fan of internships in general. A 2010 survey by the National Association of Colleges and Employers (http://www. naceweb.org/so2010/0818/ intern_salary/) found that social science undergraduates who had internships received initial salary offers that were $6,000 higher than their fellow students without internships.
It is very important for students to complete an internship, whether they plan to go to graduate school, or not. There are a number of great benefits that can be reaped from internship participation. First, you are showing initiative by getting out of the classroom, where you can start to apply lecture and textbook concepts in the real world.
Second, you are practicing workplace skills and abilities that you will need after you receive your bachelor's degree. An internship is a realistic job preview in that you get to see what a particular workplace environment is really like (rather than a stereotyped workplace environment like we might see on TV or in movies).
Third, you are networking and building contacts in your community, and an internship supervisor is often a very good source for a letter of recommendation. Also, I've seen many undergraduate internships turn into job offers even before the student has formally graduated.
Fourth, an internship often helps a student "stand out from the crowd, " because many students do not take advantage of this opportunity for whatever reason. Internships take advance planning and time to arrange, so other students who do not think ahead about their undergraduate experiences will unlikely be able to arrange a meaningful internship at the last minute. If you are given this opportunity, be sure to make the most of it. Almost always no. Exceptions would be very specific experiences, such as a war veteran wanting to study the psychology of trauma. Stories of previous personal trauma are often just that-traumatic and personal. But it's unpredictable how the readers of the letter will receive these stories. Unfortunately, you could be perceived as high maintenance, troubled, or lacking academic rigor. Given this risk, it's best to focus on the basics (see previous question).
A personal statement is not personal. It's a professional statement. Personal experiences might be relevant if you've learned professional lessons from them, but they are not, in and of themselves, credentials (Handelsman, 2011) . If you've learned something from your struggles that translates into skills that are useful to graduate school, great. But you'll most likely be able to talk about those skills and their application without much detail about what it took to learn them. Avoid the temptation to think of your personal struggles as if they were professional training [see Handelsman column] . To say that you are qualified to work with all divorcing people because of your own experience with divorce is almost like saying that because you've had a cavity, you would make a good dentist. Your own struggles may have taught you invaluable lessons about yourself that you can use in graduate school, but those struggles usually do not provide enough professional information to become a qualification.
If you must include a mention of your personal struggles, do it vaguely. In general, graduate admissions committees do not need to know the details of what lead to a traumatic event in your life; however, these faculty members will be interested in your coping skills in an adverse situation. Avoid being labeled as a "wounded healer"-that is, a student who faculty members think they will have to "fix" first before the student can learn to help others.
In my opinion, it would be much more valuable to provide details about how you deal with adversity when you are put in challenging situations. Even in the best graduate programs, there will be stress and adversity. As with anything worth doing, you may experience times where you want to quit. The graduate admissions committee wants to know that when the going gets tough, you won't quit-so sharing examples of perseverance from your past, without too much intimate detail, is a good strategy to follow. In the past, many students were worried about recalling Pythagorean Theorem and memorizing GRE vocabulary lists, while others were concerned about the design of the exam. For example, in the older version, the test-taker had to answer each question as it appeared on the computer screen. As a result, the test did not allow skipping a difficult question with the strategy of coming back later, nor did it allow checking work before the final submission. Both are reasonable strategies that most students have been using as test-takers since the third grade.
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At last, the GRE revised version allows free navigation within a section of the exam. In other words, students will be able to skip items, mark them by clicking a button on the screen, and time permitting, return later to answer and check their work.
Paper and pencil version of the revised test is only offered in locations where computer testing is not available.
Verbal Section
Many students will be pleased that Antonyms and Analogies have been removed from the revised exam, promoting "less reliance on vocabulary out of context" (ETS, 2011). In turn, there will be much more emphasis on reading passages and answering questions about themes, identifying literal and figurative content, and highlighting important passages. It is now possible for students to use the mouse and curser to highlight a specific line of text within the narrative on the screen.
In addition to the Reading Comprehension questions, Text Completion and Sentence Equivalence subsections comprise the Verbal section of the revised exam. Text Completion questions provide a short narrative with certain words omitted from the passage. Students are presented with multiple options of target words, and the task requires selecting the specific word that best fits the targeted omission. One of the trickiest parts of this task is finding the word that best fits each omission, as more than one word is sometimes acceptable for an omission blank.
Similarly, the Sentence Completion section provides the challenge of selecting two target words (i.e., two answer choices) that "when used to complete the sentence, fit the meaning of the sentence as a whole, and produce completed sentences that are alike in meaning" (ETS, 2011) . This type of question format is another big change to the Verbal and Quantitative sections, because some questions have more than one correct response.
Quantitative Section
While the authors of the revised exam tout the creation of questions that will place an "increased emphasis on data interpretation and real-life scenarios, " the same mathematical knowledge set of arithmetic, algebra, geometry, and probability and statistics remains unchanged (ETS, 2011). The most noticeable differences are the addition of a virtual calculator and a subset of numerical entry test items rather than multiple choice questions.
Numerical entry is relatively selfdescriptive because there are no answer choices for this subset of questions, and students must use their keypad (or the Transfer Display option) to enter the correct numerical result in a target box.
The Transfer Display is available by simply clicking on the calculator option at the top of the screen for every item in the Quantitative Section. The Transfer Display option allows the user to avoid typing the numeric entry into the target box. However, proceed cautiously with this feature, because a question that asks for a whole number answer will be scored as incorrect if the transferred display includes a decimal point.
Analytical Writing Section
The Analytical Writing Section with two writing tasks contains the least amount of change. Students will no longer be given the choice of which topic to write about on the revised exam. The time for each writing task is 30 minutes. Directions for completing the two writing tasks remain virtually the same: "articulate and support complex ideas, construct and evaluate arguments, and sustain a focused and coherent discussion" (ETS, 2011) . In both the old and revised versions of the GRE, students are asked to analyze an argument and analyze an issue. At least two trained scorers will grade each student response, and scores are generally reported to test-takers within two to four weeks. Scoring for this section remains on a 5-point scale.
New Scoring Scale
Along with a revised exam, comes a revised scoring scale. Revised scores for the Verbal and Quantitative sections range from 130 to 170 points compared to the previous 200 to 800 scale, and the Analytical Writing subsection score is now reported as an average of the two writing tasks.
Go to www.gre.org for more information about the test, registration, or for free official test prep materials. The GRE is designed to measure critical thinking and analytical reasoning skills using verbal, quantitative, and writing tasks. It is credited with predicting graduate school grades and performance (Kuncel, Wee, Serafin & Hezlett, 2010) . In practice, scores are used to determine eligibility for merit-based grants and fellowships, to award teaching and research assistantships, and to determine financial aid offers (American Psychological Association, 2010). At highly competitive universities, the GRE score is purportedly used as a filter (i.e., the applicant must achieve a certain score or above to even be considered for admission). Most graduate programs publish the average GRE scores for accepted students, and it is evident that a higher GRE score is associated with admission to these more competitive institutions.
Reference

Nationally Standardized Test Levels the Playing Field
Because the GRE is a nationally standardized test, graduate schools know that the GRE scores are the only components of the application package that allow direct comparisons among individual students. College grading standards, and therefore GPA, may vary widely at different universities depending on coursework rigors, and admissions committees are aware of this. In contrast, the GRE experience is a standardized neutral playing field, with everyone across the country taking the same test under the same conditions, thereby providing a better comparison between individual applicants. Unlike other components of the application package, the GRE scores are unambiguous: High scores are always impressive, and poor scores make any student look less capable.
Consider also an admissions committee's explanation for the discordance of a student's high GPA but low GRE scores. It appears that the student performs well according to the standards of their local university as suggested by their high GPA but performs poorly on the national stage provided by the GRE. This invites negative speculation about the quality of the education and faculty at the home university: Perhaps grades were inflated (i.e., it was easy to get an A). Such speculation undermines the student's entire transcript of grades. Additionally, this numerical discord-high GPA, low GREinvites the perception that the student's letters of recommendation were written by those same professors who handed out the high praise represented by the high grades, undermining another critical component of the graduate school application package. The potential damage is significant when students perform poorly on the GRE. By understanding what makes this unique exam such a challenge, students can prepare to succeed.
Why Students Struggle With the GRE
Students perform poorly on the GRE for at least two reasons: unexpected content and the wrong mindset. The GRE is unlike anything students encounter in college testing. It is imperative to preview the exam and study practice materials in advance. Those who prepare themselves for a straightforward test of math and verbal skills will find they are chasing the wrong goal because the GRE is actually a test of critical thinking skills. Math, vocabulary, and writing are used merely as mediums to test these skills. Mental and emotional discipline also are needed to succeed. Keeping your composure when flustered is an important test-taking skill that must be practiced.
Unexpected Content
Perhaps because the GRE is a standardized test typically taken in the last year of college, some students mistake its content for an exam covering what they learned in their undergraduate years. The content of the curriculum for a liberal arts degree does not appear on the GRE. Even the section titles-Verbal, Quantitative, and Analytical Writing-are misleading.
The GRE Verbal section essentially tests two things: the breadth of one's vocabulary and the ability to read and comprehend a particular kind of passage quickly and efficiently . While most students are compelled to expand their vocabulary in preparation for the GRE Verbal section, Educational Testing Services (ETS), makers of the GRE, is not interested in finding out if you are a walking dictionary, but rather if you have a broad and diverse vocabulary (Princeton Review, 2010) . The math skills needed in the GRE Quantitative section include only arithmetic, algebra, and some geometry. Although many students fear the Math section, you only need to refresh your memory about basic high school math.
So how exactly does ETS use verbal and The GRE makers like to use words whose roots, prefixes, and suffixes offer clues to the correct answer, so in preparation you should study the meanings of these word parts. Critical thinking, not math proficiency, is similarly assessed in the GRE Quantitative section. For example, if asked to determine the greater quantity of the product of two columns, 37 x 43 (column A) or 39 x 47 (column B), one approach is to do a lot of calculations, compare quantities for each column, and conclude that Column B is larger. In this case, GRE test writers want to examine if the test-taker is perceptive enough to notice that the multiples in column B (39 and 47) are both larger than the multiples in column A (37 and 43); subsequently, no math calculation should be necessary to conclude that the product of Column B must be larger, too. One of the biggest surprises for GRE test-takers is how little math knowledge is essential to answer most questions.
ETS frequently incorporates shortcuts like this so that the perceptive test-taker is rewarded for a quick answer by having more time to answer the subsequent questions. The non-perceptive respondent is likely to answer fewer questions in the allotted time and ultimately achieves a lower score. ETS also sets out common repeating 'trap' answers that draw the respondent to select them. For example, a correct numeric answer may be shown but with an incorrect unit such as dollars instead of cents. Advanced knowledge of these unique test characteristics, of shortcuts and traps, can improve test performance.
Wrong Mindset
The second reason why students perform poorly on the GRE is that they approach the task itself with the wrong mindset. Some think of standardized tests as cruel exercises, but such thinkers usually don't do well on the GRE . No one likes to be evaluated in a standardized test, but look at your performance on the GRE as a chance to show the graduate programs what you have to offer as a scholar. GRE high scorers choose to think of the test as a game. It is an opportunity for reward, not an instrument for punishment.
Treating the GRE as a game puts into context the weeks of studying necessary to 'win' or achieve high scores. If you play a video game enough times, you learn shortcuts and how to predict traps, and you inevitably improve. The same is true for preparing to take the GRE. Those who look forward to doing battle with the GRE-or at least who enjoy the opportunity to distinguish themselves from the rest of the applicant pack-tend to score better than do those F aculty advisors can help students by teaching a GRE preparation course as part of the university curriculum. This should be a semester-long classroom review of the test components, with both lecture and in-class small group practice sessions. Focus on specific tactics for each section of the test. Explain standardization in testing and the practice effect and how even a few months of routine practice can boost a GRE score. A consistent theme throughout the semester should be managing the test experience itself, including anxiety, distraction, and fatigue. Barron's ), Kaplan (2011) , and Princeton Review (2010) provide excellent foundational textbooks with practice CD-ROMs and full-length practice tests.
Advantages to Teaching a GRE Prep Course on Campus
As a university course, students enroll as part of their semester course load, and therefore the tuition expense is covered by their annual financial aid package. With the high cost ($1000+) of any of the popular professional test prep services, the university-based GRE prep course brings the student an advantage most could never afford out-of-pocket.
Structuring the study task and providing motivation on a weekly basis are what students need most from the course instructor; otherwise, they could study on their own. The semester-long classroom format provides a supportive environment where the student can be among like-minded others for the months of recommended study prior to the exam date. Encourage a social support network between classmates and act as both instructor and motivator.
It is common to deal with students who are trying to manage anxiety and frustration. Teach students that if they prepare, you have no reason to be afraid. They can relieve the anxiety of testing by repeated rehearsal of that situation, because the practice routine brings familiarity and confidence. Confidence in one's ability leads to quick, sure answers and an ease of concentration that translates into more points .
Too many students have no concrete plans for how to prepare themselves to take the GRE, even though low scores can undermine a student's otherwise strong graduate school application package. Faculty advisors can help students by teaching a GRE preparation course as part of the university curriculum. Mentoring students about graduate school extends into previewing the content of this important "entrance exam" and helping them develop the proper mindset. For further information, or to receive a sample course outline, please contact Dr. John Gomez. who resent the task. Attitude adjustment has been proven to raise points .
Students are often surprised by the emotional discipline needed to succeed on the GRE. Keeping your composure is an important and test-taking skill that must be practiced. Only the very best test-takers are able to finish every section with time to spare, but even these people rarely get every question right. Dealing with some inevitable frustration makes the GRE also a test of self-discipline, revealing how you handle moments of struggle, whether you persist when flustered, and if you recover quickly after making mistakes. Losing a few extra points won't do you in but losing your head will .
A final related reason why some students struggle on the GRE is their lack of physical stamina for what can be a grueling experience. By test day, some students have not practiced the mental discipline needed to maintain focus during the three to four hours of testing and simply run out of gas on the final sections. For the new GRE starting in August 2011, you must be prepared to take up to seven timed sections on test day: two Analytical Writing essays, two Verbal sections, two Quantitative sections, and possibly an Experimental section in the form of a third Verbal or Quantitative section. Build your test-taking stamina by taking as many timed full-length practice tests as possible in the weeks leading up to the test. Rehearsal under the stress of timed conditions is essential.
Practical Steps to Prepare for the GRE
What can you expect? The content of the GRE is predictable year after year, and this is precisely what makes the test so coachable. The concepts that are tested on any particular GRE are the underlying concepts at the heart of every GRE . Standardization and reliability of the instrument require that the GRE designers test the same concepts repeatedly, the psychometric characteristic that allows test results (actual scores) to remain comparable from year to year across students. Publishers of the Barron's, Kaplan, and Princeton Review study guides for the GRE have gathered innumerable examples and illustrations from past GREs of every possible type of question. Certain vocabulary words appear over and over again, as do variations of the same math questions (only the numbers change).
Practice, Practice, Practice
A by-product of the standardized test and its predictable and unchanging content is the rarely discussed fact that your GRE scores are vulnerable to a practice effect. A practice effect (e.g., Kazdin, 2003 ) is a beneficial effect on any measure of knowledge caused by previous experience with the measurement instrument itself; as a result, the second and subsequent exposures to the unchanging instrument produces a higher knowledge score simply because of the repeated exposure, not necessarily because of new knowledge that's been gained in the interim. This explains why, although the GRE claims to measure capacities that have developed over a long period of time, even a few months of intensive study can improve your actual GRE scores . It is the same reason that test preparation services exist and why they can promise higher test scores or else they will allow you to repeat the service and gain even more practice. If hours of practice per day for weeks before the exam will raise your scores, then it is in your best interest to do so. Take advantage of the practice effect.
A Plan of Study
It can be difficult to excel at studying for both coursework and the GRE in any single college semester but strive to make the GRE one of your highest academic priorities for the three months prior to the test date. While individual course grades for one semester contribute only a little to improve your overall college GPA, a single great GRE score can boost your entire application package.
Commit yourself to studying for one to two hours per day for five to six days a week for at least three consecutive months prior to test day. It will be hard, so remind yourself often that this level of commitment of time and energy is temporary. Plan to put in at minimum the weekly hours of study time equal to a three-credit college course. Establish a focused plan of study based upon your strengths and weaknesses by completing a diagnostic test and subsequently selecting appropriate lessons and practice from the study textbook.
It is vital to stick with the plan; as with any practice, little is gained if it is not methodical, and GRE skills cannot be 'crammed' in the final days before the exam Dr. John Gomez teaches, mentors, and conducts research with undergraduate students in psychology at Our Lady of the Lake University (OLLU) in San Antonio, Texas. He has taught a universitybased GRE preparation course since 2008 to students representing more than 20 majors on campus. Outcomes assessment in 2010 showed pretest-posttest average increases in students' GRE scores of 132 points in the Verbal section and 121 points in the Quantitative section on practice tests. Students' selfreported level of preparedness for the GRE also increased by a pretest-posttest average of 45 percentage points per student (on a 0% -100% preparedness scale). His course is one component of the OLLU Psychology Department's graduate-school-preparatory curriculum, which includes research-and counseling-based concentrations within the major (coursework designed to enhance the necessary knowledge base and skill set) and a university course teaching the graduate school application process. OLLU students and faculty maintain an active Psi Chi chapter, which recently hosted two regional Psi Chi research conferences. For more information about OLLU's model curriculum, please visit www.ollusa.edu or contact Dr. John Gomez at jpgomez@ollusa.edu.
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Bradley University was chosen as the winning chapter because of outstanding accomplishments and activities of its members during the past 3 academic years. The award is granted to a chapter that excels in the following areas: effective programming of chapter activities, effective membership practices, and participation in Society and regional activities.
Read further about the Bradley University in their essay below.
Cousins Chapter Award: Bradley University (IL)
T o be successful takes great planning and dedication. One must begin early to cultivate his or her talents and to take advantage of all possible opportunities that make it possible to obtain goals. Unfortunately, it is far too common for psychology majors to get to the point of applying to graduate school and realize that they did not take advantage of all available opportunities during their academic career. Thus, given the relationship between student involvement, academic achievement, and satisfaction (Strapp & Farr, 2010) , an imperative goal of a Psi Chi chapter must be to present freshman psychology majors with opportunities for involvement. This will enable the students to use time to their advantage and to have a significant chance at reaching their postgraduate goals. Ideas for fulfilling this objective can include pairing with department faculty to create a course aimed at adjusting incoming majors to the college environment, developing a peer mentoring program, and generating a solid collaboration between Psi Chi and Psychology Club. With such opportunities aimed at engaging freshmen in the department, the passion for psychology can be cultivated much earlier in future members of Psi Chi, making it much more feasible "to encourage, stimulate, and maintain excellence in scholarship of the individual members in all fields, particularly in psychology, and to advance the science of psychology" (Psi Chi, 2010) .
Often it seems that the lack of freshman involvement is not rooted in laziness or disinterest, but merely results from a lack of guidance. Thus, it is vital to provide such guidance to incoming freshmen so that they are aware of all that the psychology department and Psi Chi have to offer. For example, Bradley University Psi Chi created a course offered to incoming psychology majors. With such a course aimed at introducing students to the university and department, not only do the students become better adjusted to the college environment, but they also get a head start by receiving information about opportunities in psychology at their university as well as by listening to advice of professors and fellow psychology majors.
An additional effort at providing direction and guidance to freshmen is through the creation of a peer mentoring program. Bradley University Psi Chi created a program in which each freshman has the chance to be paired with two or three senior Psi Chi members to receive individual advice and guidance regarding how to make the most of their years in academia. These small groups must then meet regularly throughout the semester, such as once a week, to provide encouragement and to help generate goals and plans for the future of the freshmen. In addition to this personal attention, each first-year student in the program may have the opportunity to join a variety of committees led by the Psi Chi members they are paired up with, allowing them to play a vital role in Psychology Club events and projects.
One other promising effort at encouraging greater freshman participation is the building of a strong collaboration between Psychology Club and Psi Chi. At Bradley University, since Psychology Club is usually a program that is comprised of mainly freshmen and sophomores that are not yet eligible for Psi Chi membership, such collaboration has been created through the designation of a couple freshmen and/or sophomores as Psychology Club team leaders. These students then act as liaisons between Psychology Club and the Psi Chi chapter. This collaboration prevents the Psi Chi chapter from becoming an isolated, exclusive organization of upperclassmen and additionally gives these Psychology Club team leaders the opportunity to attend chapter meetings and offer their personal perspectives. Such early participation will ensure the maximization of institutional memory and gives these students a chance to act as an integral part of Psychology Club, thus preparing for a future role in Psi Chi.
Early leadership is cultivated only through the awareness of the available opportunities. Thus, it is vital that freshmen become knowledgeable of all that psychology has to offer as soon as possible. With the creation of programs such as a course solely aimed at incoming freshman psychology majors, a peer mentoring program, and a collaboration between Psi Chi and Psychology Club, these incoming students may have a greater chance at cultivating their interests in the psychology field as well as at encompassing a greater institutional memory. As a result, success becomes much more feasible in the reaching of personal, academic, and career goals as well as in the overall advancement of the science of psychology.
Psi Chi congratulates Dr. Merry Sleigh, psychology professor at Winthrop University (SC), for being selected as the winner of the 2010-11 Florence L. Denmark Faculty Advisor Award. This prestigious award is presented annually to the one faculty advisor who best achieves Psi Chi's purpose and has made outstanding contributions to the field of psychology at local, regional, national, and international levels. From the beginning, Dr. Sleigh has made many improvements to Winthrop's chapter of Psi Chi. She dramatically increased membership by personally contacting students who are eligible to join Psi Chi, emphasizing the honor and benefits of being a member of Psi Chi. She increased financial resources by encouraging the chapter to raise member dues and initiate an annual fund-raiser, which gave our chapter the ability to offer more services and activities to our members. Dr. Sleigh organized the chapter by creating well-structured student officer positions. She also encouraged the chapter to take on the responsibility of maintaining the departmental bulletin boards, starting a newsletter, and creating a Facebook group to increase Psi Chi's visibility on campus. Dr. Sleigh has influenced us to reach out to the local community through different services, such as book drives and can drives. She has also assisted in launching a scholarship fund program to award a psychology student with a scholarship from the money that we collected through fund-raising. The effects of these early improvements can still directly be seen today.
Under Dr. Sleigh's leadership, our chapter has been recognized regionally by receiving the Southeastern Regional Chapter Award and nationally by receiving the Model Chapter Award for the past 4 years. Dr. Sleigh facilitated these awards by maintaining a high level of quality leadership in the chapter, despite the continual turnover as a result of graduating officers.
As our Psi Chi advisor, Dr. Sleigh motivates students to become strong leaders, and she prepares us for life after college. She uses her knowledge from past experiences with our chapter and others to help steer us in the right direction. Furthermore, she completely supports us when attempting a new suggestion or when we revisit an old idea. Dr. Sleigh does so much for Psi Chi as a whole, but it is what she does for each individual student that makes her an outstanding advisor. Dr. Sleigh's door is always open for students with questions ranging from Psi Chi involvement to class scheduling. She is known for taking time to help students prepare for graduate school by informing them of the steps it takes to get into grad school, writing letters of recommendation, and giving grad school preparation advice. Dr. Sleigh's office is frequently filled with students from her research methods class as she helps them to analyze and understand their data. Not only does she help students prepare for the future, she also cares for each student's well-being. Her availability and genuine concern for her students is what makes her exceptional to this chapter of Psi Chi and to Winthrop University. She was awarded the College of Arts & Sciences Outstanding Advisor Award in 2008, a student-nominated award.
Dr. Sleigh has a hands-on approach to advising our chapter of Psi Chi. She attends all of our meetings, fund-raisers, induction ceremonies, community service, and social events. Students can tell she enjoys what she does, not only in the classroom but also at all of our chapter's events. One of Dr. Sleigh's favorite things to do at our events is take pictures of all the fun and post them on the psychology department's bulletin board and in the newsletter, then give extra copies to the students. She expresses her appreciation to all the officers and shares in our delight over a successful event. Her gratitude and excitement for psychology and Psi Chi is what keeps the officers motivated to do well.
Another way that Dr. Sleigh gets students involved in Psi Chi is through her passion for research. During her 7 years at Winthrop, she has coauthored numerous publications and 124 research presentations with over 190 undergraduate students. Dr. Sleigh motivates students to participate in research and strongly encourages them to submit it to conferences. With her experience and knowledge of research, she is known among the students as an ideal faculty member with whom to discuss research ideas and is always available to help students with IRB requirements. She plays an active role in finding funding for students to present their research at conferences. She stresses the benefits of research, and her enthusiasm for research rubs off on her students. Dr. Sleigh has already received the Psi Chi Regional Faculty Advisor Award in 2003 and 2010. We now would like to nominate Dr. Sleigh for the Florence L. Denmark Faculty Advisor Award because of her extraordinary impact that she has had not only on our chapter of Psi Chi, but the major influence that she has had on psychology as a science and the tremendous role that she has played in the lives of her students. Results indicated that n-3 PUFA supplemented participants (n = 10) did not differ from placebocondition participants (n = 10) in their improvement from baseline across all measures, presenting no cognitive effect of n-3 PUFA among college-aged participants. The award is presented annually to one chapter president who demonstrates excellence in leadership of the local chapter. As the winning Psi Chi chapter president, Ms. Bolton received a cash award of $500 and travel expenses to attend the Psi Chi/American Psychological Association Annual Convention in Washington, DC, to receive an engraved plaque commemorating the award. Please see Ms. Bolton's personal statement about her role as chapter president.
Sincerely,
Brittany Brock Psi Chi Chapter President Winthrop University
2010-11 Denmark Winner's Letter of Nomination
"The very essence of leadership is that you have to have a vision. " -Theodore Hesburgh
B eing part of a very active Psi Beta chapter at Carroll Community College (MD), I transferred to the University of Baltimore (MD) with the goal to join Psi Chi. However, it was not an easy transition as the chapter was inactive, had no advisor, and I was unable to get in contact with any members. Here my vision and determination began when I made it my responsibility and goal to reactivate the chapter.
Newly elected Psi Chi Advisor Professor John Gasparini asked me to become the president of chapter due to my leadership experience though my position as president for Phi Theta Kappa, my experience as an active member of Psi Beta, and the 3.9 GPA I earned while attending Carroll Community College. I was very thankful for this opportunity because I believed that I would have to wait two semesters before I was eligible to join the Psi Chi chapter. However, because the chapter's bylaws allowed me to join as soon as I transferred, this allowed me immediate chapter membership and involvement with Psi Chi. I began my quest to make this chapter an active, thriving, and productive Psi Chi chapter.
First, I sent invitations to eligible members and organized an induction ceremony with the help of Professor Gasparini. We were able to induct 33 new members in the fall, including many graduate students, and recruit five new officers for our chapter. Overall, this experience taught me that leadership is a process not just a position, involving everyone working together as a team.
A quality of a leader is knowing how to get resources and help when needed. Team work is very important, and without the help of my fellow Psi Chi officers, we would have never accomplished of our goals. Knowing this, I made validation and appreciation a habit. In addition, my goal was to try to enable other members to give their best. A good leader strives to bring out the best in people and knows that when others engage in shared responsibility and team work, they feel a sense of belonging, empowerment, and accomplishment, resulting in productive and motivated members.
Reactivating this Psi Chi chapter and planning activities took motivation, time, and hard work. Therefore, I am grateful for the experience and knowledge I gained as a Psi Beta member. The Psi Beta chapter at Carroll Community College is very active and gave me plenty of experience in preparing for campus activities and community service projects as well as leadership experience. Without the help of Advisor Professor Laura Bittner, I would have struggled to put the induction ceremony together and declined becoming president of the University of Baltimore chapter. Staying in contact with the Psi Beta Chapter also had another advantage: Our chapters collaborated and presented jointly at the EPA conference in Boston. In May, the two chapters participated in the National Awareness of Mental Illness (NAMI) Walk together.
Kay Wilson Leadership Award Model Chapter Awards
Thirty-six Psi Chi chapters qualified for recognition as Model Chapters during the 2010-11 year. The Psi Chi Model Chapter Awards Program annually recognizes and rewards those chapters that consistently maintain outstanding records of membership inductions, chapter correspondence, service projects, and other criteria associated with being an outstanding chapter. Chapters do not need to submit an application for the Model Chapter designation. All chapters meeting the criteria are designated as winners and receive a check for $100 noting their achievement as a Model Chapter. In addition, the winning chapters are eligible to win subsequent years. Eligibility is determined after the end of the fiscal year (June 30).
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Uniqueness
Our website incorporates the work of our chapter in promoting mental health awareness and suicide prevention on campus through our Holding Every Life Precious (HELP) program. There is a separate section of our website devoted to that topic, with links to WVU's counseling center and the national suicide prevention hotline. Service activities of our chapter and our Psychology Club also are highlighted with a separate link on our webpage.
Philosophy
The philosophy of our website is to facilitate information flow between officers and committee chairs with other members of Psi Chi and Psychology Club as WVU psychology students generally. Our website encourages Psi Chi's mission by promoting scholarship, including research experience, allowing for the development of the scientific knowledge, ethical values, and social responsibility.
Baruch College, CUNY http://www.baruchpsichi.com/
The Baruch Chapter of Psi Chi created and launched a website to offer an additional outlet for the information provided at the meetings and to have an easy system for members to receive updates and announcements about upcoming meetings and events. The website allows members to sign up for weekly emails and receive information on how to fill out applications for those not yet inducted. In addition, the website provides information about the many opportunities the psychology department of Baruch College has for its students, such as research positions at several laboratories, summer internships (soon to be launched), and events hosted by faculty members or the department. Students can also access previous presentations, photos, and soon filmed presentations. The site was designed to have an interface that appeals to the students but also one which differentiates from the official college website; it also conveys the academic and scientific interest Psi Chi serves to foster in its members. The site is very simple and user-friendly, intended to deliver vast amounts of information in a straightforward, quick manner to the students. The layout allows for an easy search and the website is updated regularly to ensure the most current information is available for interested students.
The mission of the Baruch Chapter of Psi Chi is to deepen and expand students' knowledge of various topics in psychology by introducing topics that are not addressed in core classes. In addition, we are dedicated to encouraging engagement in research opportunities to expose students to a major aspect of careers in psychology. The website is designed for full access to these opportunities Baruch College Psi Chi provides. In conclusion, the website exists to help Psi Chi members and psychology students to access an additional outlet for their passion for psychology.
In the coming weeks, we will be publishing more articles in the "links" section, continue to work on the theater (have recorded presentations and interesting videos), and develop an updated "newsfeed. "
New Mexico Highlands University http://nmhupsichi.org/
The purpose of the New Mexico Highlands University (NMHU) Psi Chi Chapter's site is to increase awareness of our chapter within the campus in an attempt to increase membership; to increase communication between chapter members; to organize chapter and campus events; and to offer knowledge and resources for students who are interested in making psychology their field of study.
The NMHU Psi Chi chapter has been a small organization, with membership being limited to graduate students due to lack of awareness by undergraduate students. Within the last two years, undergraduate membership has begun to increase. With the site, we hope to further increase awareness of our chapter by potential undergraduate members. We are also using our site to increase communication between members. With our membership increasing as well as the energy of the group, our chapter's activities have increased to the point that online organization of events is both helpful and at times necessary. With the many activities of our members and the display of the events on the site, we have culminated interested in the field of psychology by undergraduate students. Finally, the site is also used to provide information for future NMHU students who may be interested in making psychology their field of interest. Supporting academic excellence and furthering the interest of students to the field is one of our chapter's main goals.
The NMHU Psi Chi Chapter's site is innovative, aesthetically pleasing, and very easy to read and navigate. With the format of the site, we are able to give out the information needed by members, and display our activities in a very unobtrusive and eye-pleasing manner. The site is also very functional in that we use it in order to create reminders for members on volunteer activity as well as creating reminders about upcoming events. It has become a very used and loved tool by the members and has increased both awareness and interest in the chapter.
Website Awards
The Psi Chi Website Awards annually recognize three outstanding Psi Chi chapter websites. Being at a small college, she teaches a number of different courses, but among her favorites are social psychology, research methods, forensic psychology, and systems of psychology. In addition to her psychology responsibilities, she is also the current program director and advisor for the Human Services major and serves as the faculty advisor to a small but enthusiastic chapter of Psi Chi. Dr. Bennett-Day's research interests primarily focus on the intersection of psychology and the legal system, including juror decision-making and the impact of race on face recognition. Since arriving at Wesleyan four years ago, she has also worked with students to conduct research in a number of social psychological areas, including prejudice, perceptions of others, and mortality salience.
Faculty Advisor Research Grants
Psi Chi congratulates the 2009-10 and the 2010-11 Faculty Advisor Research Grant winners. All current faculty advisors and coadvisors who have served an active Psi Chi chapter for at least one year are eligible to apply. The purpose of this program is to provide funds for advisors to defray the direct cost of conducting a research project (no stipends included).
Pain problems are more prevalent in Native Americans than any other US group; yet, there have been few attempts to determine what contributes to these group differences. This study used experimental methods to compare Native Americans and Caucasians in their subjective and physiological reactions to painful stimuli. Results suggested that Native Americans had higher ischemia pain tolerance and experienced less pain in response to electric stimulations. Moreover, Native Americans showed reduced temporal summation of NFR (a physiological correlate of spinal cord pain processing). Thus, Native Americans have dampened pain responsivity that may stem from reduced hyperexcitability of spinal neurons. Although speculative, this might lead to an overexhaustion of pain modulation resources, thus putting Native Americans at risk for chronic pain.
Dr. Jamie Rhudy received his BA from Austin College (TX) and Ph.D. in clinical psychology from Texas A&M University. Dr. Rhudy is currently an associate professor of clinical psychology at the University of Tulsa (OK), and his research broadly spans the area of affective neuroscience, with a specific emphasis on pain processing. The laboratory uses a variety of physiological assessment techniques (e.g., electromyography, skin conductance, electrocardiography, electroencephalography, respiration) to assess pain, nociceptive responding, and other related defensive reactions (e.g., startle response). The eventual goal of this research is to identify mechanisms that contribute to and/or maintain chronic pain conditions and to develop noninvasive methods for assessing individuals at risk for developing chronic pain. Current research in the laboratory examines pain processing across the menstrual cycle and in a variety of chronic pain conditions, including fibromyalgia, migraine headache, chronic tension-type headache, and rheumatoid arthritis.
Benjamin J. Lovett, PhD Elmira College (NY)
Predictors of Students' Benefit From Extended Time Testing Accommodations
This project investigated which cognitive skills predicted students' benefit from extended time accommodations on a standardized reading comprehension test (operationalized as their test score gain from 10 to 15 minutes of time allotted). Students were given six tasks from the WoodcockJohnson Tests of Cognitive Abilities as predictors. Data collection continues, but in the current sample (N = 20) of students with professional diagnoses of either ADHD or a learning disability, the two measures of short-term memory were the strongest predictors of benefit (rs of .50 and .53; ps < .05), whereas measures of processing speed and auditory processing skills did not show significant correlations. These findings suggest more importance of short-term memory skills than has been recognized previously.
Benjamin J. Lovett, PhD is an assistant professor of psychology at Elmira College, a small liberal arts college in Elmira, NY. He received his doctorate in school psychology from Syracuse University in 2007. At Elmira, Dr. Lovett teaches a wide variety of psychology courses, including the psychology of learning, child psychopathology, psychological testing, and the history of psychology. He also enjoys participating in a wide variety of activities held by the Elmira College Psi Chi Chapter. His research focuses on the conceptual and psychometric foundations of psychological assessment; he specializes in the diagnosis of learning disabilities and attention problems, and the provision of testing accommodations to students with these disorders. Dr. Lovett also consults with testing companies on these issues.
Matt Newman, PhD Arizona State University West
Balancing Act: The Challenges Facing Working Students
Research suggests that nearly half of employed full-time college students work enough hours to hurt educational achievement and quality. The majority report that they must work to attend college (King & Bannon, 2002) . During 2010, 366 Arizona State University students at five campuses completed a survey that was designed to gather information about students' attitudes, campus perceptions, and time allocations, with a direct focus on working students. Results revealed a disconnect between hours worked and the perception that "work interferes" with coursework; these only correlate with each other at r(240) = .41, p <.001. Perceptions of work interference correlated with perceived stress, perceived health problems, and feeling depressed. Upperclassmen report fewer difficulties than underclassmen, t(237) = -2.80, p < .01). Weylin Sternglanz, PhD Nova Southeastern University (FL)
Deception Detection via Thin-Slice Communications
People are able to make remarkably accurate inferences from very brief exposures (or "thin slices") of nonverbal behavior in a wide variety of domains. We examined people's ability to detect deception (which is normally slightly better than chance) via thin-slice communications. Contrary to our hypothesis, people were unable to detect deception from thin-slice communications; people's ability to make inferences from thin slices of behavior does not appear to extend to the detection of deception.
However, participants' assessments of senders' likeability significantly predicted the truthfulness of the senders' communications, providing support for a model of implicit deception detection. Future research should examine methods by which people can draw on these implicit evaluations to improve their explicit deception judgments. 
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to Eye on Psi Chi may be featured on our website (www.psichi.org). The chapter has also continued an Outstanding Psi Chi Member Award, worth $50 a semester, for the member who is most active (determined by a point system). Another event the chapter held was a curriculum vita/graduate school workshop, where professors helped students with their vitae and answered questions related to graduate school. They have a GRE study group, where members get together to study and prepare for the exam. Plus, the chapter has a tutoring system, assigning one or two individuals to a particular course and having those who need help contact the tutor to set up individual tutoring sessions. The members were also active in several community service activities (e.g., Walk for Lupus and serving dinner at the local veteran's home).
Pace University (NY)
On April 25, chapter cosponsored an event with other organizations on campus: Stand Against Genocide and Students Organizing Against Rape. The chapter invited Dr. Yvonne Rafferty (psychology professor), Niemat Ahmadi (native of North Darfur, long-time human rights activist, and founder of the Darfuri Leaders Network), and Jean Bucaria (deputy director, National Organization for Women) to discuss violence against women domestically and internationally. The speakers discussed rape, child sexual trafficking, and domestic violence. During the last 30 minutes, the students/audience were able to ask questions on what the panelists thought about legalizing trafficking and prostitution and how students can act to stop violence.
The chapter also worked with JumpStart, a national organization that trains college students and others to work with preschool children to make sure that the children do well in their school environment, on April 16. Members came together to go to Sara Roosevelt Park, set up an activity for the children, and spend a few hours with the children to do the activity. Members had kids draw whatever emotions they felt that day and make necklaces out of the drawings. There were also stress balls that were given to the children to teach them healthy ways to manage anger. These activities were based on the book When Sophie gets Angry-Really, Really Angry. The chapter also took part in Cooley's Anemia Care Walk on May 1, where members walked the Brooklyn Bridge back and forth to support Cooley's Anemia Foundation.
Pennsylvania State University at Erie, The Behrend College
To start the year, the chapter had a welcome back picnic for students to get to know each other and the professors. They followed that up with an Alzheimer's walk, raising money. Each week, they then had teacher conversations about their research project. Once an event was organized, it was incorporated into their weekly meetings. This includes making cards for soldiers and veterans and multiple graduate school conversations, including Alfred University graduate admissions workers coming to talk with members. In December, the chapter had a Christmas event for children, where members purchased gifts for children who were not going to receive any or who were hospitalized over the holiday. They ended 2010 with Habitat for Humanity, building the foundation and drywalling a house one snowy Saturday morning. The New Year brought on more events and activities: They had more teacher presentations and a clothing and chocolate sale. The sale was to help pay for the Psi Chi Banquet that hosted 75 people, including multiple professors. The chapter's community service event incorporated cleaning the local lake, Presque Isle, by removing debris and dead fish from the beach. To end the spring Chapter Activities semester, they hosted a speech by a local judge on the topics of drug courts and allowing convicted individuals to go to rehab instead of taking the prison term.
Saint Vincent College (PA)
In September and October, the chapter held a Halloween treat bag sale. Over 150 bags of snacks and school supplies, which were purchased by parents, were put together by chapter members and delivered to students. In December, the chapter helped sponsor The chapter also held socials, which served as avenues for interaction with chapter leaders and faculty. The chapter provided volunteer opportunities to students and held several fund-raisers: a "Walk-A-Thon" to benefit the Conway Human Development Center and one to assist with chapter costs. Student and faculty attendance at chapter meetings increased significantly due to strong advertising efforts, and members responded well to the revised approach to activities. The 2010-11 academic year improvements and renewed vision created a foundation that will propel the organization for many years to come! 
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Chapter Activities chapter's annual award for excellence in academic achievement and work in the community. Members also met bimonthly to discuss past events and plan upcoming events. They were able to provide services to students in the psychology department, volunteer in the local community, and provide fundraisers for a local nonprofit as well as scholarships to help students attend conferences.
University of Idaho
This year, the chapter was very active at the University of Idaho. Members participated in many fund-raisers for Alternatives to Violence of the Palouse, including a clothing drive and making homemade blankets. They had 10 speakers from around the community, describing different branches of psychology and different job opportunities. They also had professors from the university share upcoming research and then give a tour of their laboratory. The chapter had several graduate students speak about the application process for graduate school and held a study session for the GRE.
Over the year, members volunteered on campus, helping with several projects and planting several trees around the university. They also did many activities hosted by the university to further recruit new members. For example, they plan to buy GRE study guides that can be utilized in future semesters to help students prepare for the Graduate Record Examination (GRE) Revised General Test. Furthermore, the chapter plans to use part of the award money to purchase a snow cone machine as an investment for future fund-raisers. This past fall, the chapter rented a snow cone machine in order to make and sell snow cones as one of their fund-raisers. The snow cone sale was a great success, and they plan to continue to sell snow cones in future semesters to raise money to support chapter activities. In addition to fund-raising, the chapter organized several other events. First, the chapter traveled to present their members' research at the Southwestern Psychological Association conference in April. Furthermore, the chapter held a spring induction ceremony to induct new members as well as to announce new officers for the upcoming school year. Moreover in the fall, our chapter plans to present GRE and graduate school admissions preparation workshops as well as continue tutoring students in their psychology courses.
Southeast
West
Hawaii Pacific University
The Hawaii Pacific University (HPU) chapter of Psi Chi, along with the Psychology Department and Psychology Club, held the 5th Annual HPU Psychology Conference & Awards Dinner Banquet on April 9. This event, conceived of by a former chapter officer, Kimberly Nolan, has been increasing in scope, attendance, and popularity and is still the only annual university-level psychology conference in the state of Hawaii. This event brings together the students and faculty of HPU and area universities for a day of expert speakers, faculty and student research presentations and posters, and networking and socializing. This year, they had the great fortune to host Dr. Jacopo Annese, neuroanatomist and director of the Brain Observatory at the University of California-San Diego, as the keynote speaker. Dr. Annese shared details about his center's work on "Project H. M., " in which they have performed a histology on the brain of famous 
